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ABSTBiCT - * , . ' ^ . ^ 

• The Educational ^sources and D^Telopacnt Center at 
the OuiTGrslty of Connecticut conlucted an evaluation of the 
Parent-Child Toy Lending Library Program for ~ the toiras of East 
Haxtford ajid Hanchester. Because both towns participated in the 
training program at the same Xiue and a suaaatibn of the training 
program data provides aore accurate inforaation to the towns, a joint ^ 
report . on the training coaponent for toy deaonstxators begins this . 
report. It is followed by a discussion of the evaluation of the East 
Hartford program. The evaluation encokPasses the following areas: the 
children's developmental progress^ reactiohs of the children to toys, 
parent-child relationship, and parent evaluation of the Progra«# Data 
connection occurr^ throifgh a variety of models that include 
obs^srvations, tfestug, and questionnaires^ The data indicate 
substantial progressstoward iaple mentation of a<rtivitie3 directed 
toward achieveaenf ofx^ program objectives to enhance parent-child 
relationships i *to train parents to help their .children develop ^ 
intellecthal skills, and to stimulate parents to take an active part 
in the educat^n of their own children. Appendixes contain _ - — 
questionnaires and data collection f oms., iAuthor/TST) 
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INlROnUCTION 

The Educational Resources and Development Center at the 
University of ^Connecticut conducted an evaluatiorNof the 
Parent-Child Toy Lending Library Program for the towns of . 
East Hartford and Manchester. Whereas individual reports have 
been prepared for each town, a joint report on the training 
component for toy demonstrators is provided because both 
towns participated at the same time in the training program 
established for tHese* towns and a summation of the training 
progrcun data would provide more accurate informa^tion to the 
towns. 

Evaluation of the .progrctm encompassed the following areas: 

.Toy Demonstrator Training Prograin 
•Developmental Progress 
.Reaption of Children to Toys 
• Parent-^Chil^^ Relationship 

.Parent. Evaluatiofi of th^ Program ^ . . 

Data collection occurred through 9 variety of modes which 

included observations, testing and questionnaires. A report 

of the findtfigs. resulting from the data collection process 
follows . 1«» 
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GROUND 

Description of Program «!» - 

Development of i tK^Program ^ y ^ \ . ^ 

' ' . . >^ ' . " , ' 
- ~- The conpept -of^ -a Toy LendiTtg Pro T"* ^ ' 

5ast Hertford as a result .of literature obtained from HEW 

and the Far West Regional Laboratory* by tlie Department of 

Administrative Services and the CoordJUator/Evaluator of 

Title I. A proposal for Title I fun^s Jfor the project 

was accepted ^through the Capitol Rfe.g[<ic}h Eduo^ion Couiicil 

and the Connecticut State Dep^artdient of -^ducat^ion. 

. ■ . 

Population ^ - . ; <*x 

/'\ ' -'^ \' - ' ^ * • . V 

The specific population^iinvblved in the Pareiit*/€hild 

Toy Lending Library Program'coasisted primarily of • thr.|e-\' T f. 

year^olds, with the actual a^^ rang^ a-t the start of ,the > . * ^> 

program beirig two years ^ / t^en 'mpnths to* ^hree^eajrs , n^e, - J/k^"'*^ 

fonths^ ' Approximately, twentyr three* perp^^^of th4 ^childre^i^*'^^'*'^ ^ 
in the program represent minority group^fi^^^ two^ bleK:k' 'p\l''7y / 
children, two Spanisl^-speaking chilciren ;and ctoe Greek child, 

The neunes of. about 15d children from income 
housing neighborhoods feeding into the Title I schools 
'served as the basis'-fbr potential entry into the program. 
From this initial list a representative sample- of twenty- , 
seVen' children were entered inrto rhe program. Parental ^ 
agreement to participaite was the final crite'riOnt for admission 
to the program.. , ■' ' . ^'-'rr'jf''' ff-f' 
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Program Operation : The Toy Wbrary Prpgreun in East 
Hartford has operated in 'two ways^." The first approach, 
whiph was the major thrust ^of the program .^arid hence of the 
evaluation, was the home \l^isitation prdgreuri; the latter 
appr6:iach was anfih-schobl program. Each of these will be 
des|i|ibed more fully below, ^ 



J ome Visitation Program ; The home vilitation prograun was. 
ti^ted^ imm^iately following -the toy demonstrator tr^in- 
ij^l program with' a one-week period in which families for • 
potential . inclusion in the project were identified and 
selected^ The Program essentially consisted -^of weekly 
visits to the homes of each participating feuhily during which 
tirfltei the toy demonstrators worked with the child and parent 
in/ dfevelojJim^ concepts _and procedures for follow-up use of 

trie toys by the^ parent/ with the child. Pre^testing . of 

/ ^ < ] 

students on the cogn'jyiive concepts for development in the 

I 

Program began on Oc^tbber 7, 1974, followed by actual imple- 
mentation of Program activities. Completion of the Program- 
occurred on May 9,^ 1975. . ' " 

In-School Program : The in-school program. Which operated 
.for eight weeks fr^m February 21, 1975 to May 2, 1975, focused 
on training^^arents at the school locations (Mayberry and 
Norris Scjiools) to utilize the toys with their children. With 
this arrangement, both pcCrents and children caune to th e^ sc hool 
once a week for eight weeks, -at which time babysitters >were 
provided for the children. and parents received .training in 
use of tHe toys. Pre and j>o5t-tests were also given to this ' 
group of.children^ 



Program Objectives 



The objectives of th^ Toy /Library Program as adopted 

by East Hartford were as follows: 

-to enhance parent-child relationships - 

--•to train parents to help their children ^develop 
' intellectual skills * 

-to stimulate parents to "take an active part in 
. the education of their own children * ^ , ' 
' ' ' ' • ^1 ^ 

tlore Specifically, the East Hartford iProgram was directed 

.toward the following outcomes:. 

1. Parents will take -an ^ctive part and develop 
confidence in their ability to help in the 
education of th^r pre-school children. 

2. The pre-school child will be provided l^arning- 
^play activities that will build specific skills 

in language ^development, problem solving, sensory 
awareness and fine motor coordination* 

3. ^ The pre-school child will begin to know who he is 

and to think well of himse^lf, to develop confidence 
• in his- power to solve problems and to express the 
happiness. that grows from creative learning. 

Parent-child relationships willl be enhanced during 
this learning process. . ; 

. ■ ^ 

Program Personnel 



Position for 
this Program 

Director 



Program 
Coordinator 




Name 



Mr . Sam * li^ohe 



Ms. Lee Ladehburger 



^Demonstrators Ms. Carol Guy 

Ms. Glennis Dunfee 



X 
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Title 

Director of Administrative 
Services 

EvaTtaator/Coorjainator ♦ for 
Title 1 Prdgramjs, East 
Hart^ 
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PRESENTATION OF DATA 
Introduction 

In order to assess attainment, of program objectives a 

t 

variety of approaches to gathering data was .utilized, Mi:ich 
Of the'^daTta obtained for this report stems from, the" ectteful 
efforts of the toy demonst,rators in observing^ and recording 
requested information. 

vThe following types of ihfoafination were collected from 
the following sources for this report. 



INFORMATION 


SOURCE 


FREQUENCY 


Training Prograinj/^ 


Questionnaire 


Twice 

Once 


Concepts Development 


Pre-Test 
Post-test (s) 
Observations 
(Toy 'Demonstrators) 


Once ; . 
Once Orj Twice 
weekly 


Child -Development ' 
-physical ' 
-social 
remotional 
-intellectual 


Observations 

(Toy Demonstrators). 


weekly 


Referrals to School or , 
Other Service Agencies, 


Observations ^ 
.(Toy demonstrators 


. As Needed 


Reaction of Children - 
to Toys 


Observations. 

(Toy demonstrators) 


Weekly 


Parent-Child 

Relationship 

-extent of involvement 
-extent of interacti6h 
-type of interaction 


Observations 

(Toy Demonstrators) , 


Wfeekly 


Parent Evaldation of 
Program j '"^ 


Questionnaire 

.J 


Once 

/ 
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Evalttation of thjg Trair^^ Jgrogram 
Introduction 




As a part of the installation of the Parent/Child 
Toy-Len(iing Jjibrary in *East Hartford and Manchester, a 
two-week training program for toy demonstrators (and oti 



titer 



appropriate or interested school district persohneljt was 
conducted by Ms. Shirley Foster, coordinator of the Toy 
Library Program, in New Haven, Connecticut. Participants 
in the staining program included two (2) toy demonstrators 
and the doordinator of .the program for each town; in addition, 
sojne sessions were attendred. by an early childhood education 
teaqjoer and librarian from East Hartford. ^Also, follow-up 
to the training program occurred through periodic meetings 
of the training program par|ticipahts/ with Ms, Foster. 

A dual approabh to evaluation Jf the toy 'tralnin^^ 
program was utilized. First," obseryatidns were made of two 
(2) training sessions. The . first meeting with .the toy 
demonstrators' an*^ther personnel was* selected for one 
observation in orGe^ to gain-^ome insight regarding the 
general approach to training and, in particrular, the basfic 
component^ and* sequence of the /training program, ' The last 
observation occurred mid-we^k iof the second week of 'training 




and was dhosen for observation in order to assess that part 

■» ^ • » ^ 

of the program dealing with the tby demonstration process ^ 
itself . i/y toy demonstrators in a role-pla.^ing siti^ation.x 



The second approach Co. evaluation of the training program 
yas an assessment of participant understanding of and reaction 
toward various Components of th^ program. A two-part 
questionnaire* was administered to the four toy demonstrators 
and one toy program coordinator following the co^letion of 
the two-week training program.. Part A* of tha questionnaire 
(9 questions) consisted o^ an adaptation • (in directions onlyj 
Of a Far West Laboratory questionnaire designed to assess:^, 
understanding of basic concepts of the toy demphstration ^ 
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program. Part B of the questionnaire (11 questions) focused 
on participant reaction to the program along a variety ^f 
dimensions. ' ^ " " \ r 

Following, is a summary, and an^liysis bf data deriv^ firom 
informal observations of two pf the -training program sessions 
and formal coHection of data* by m^e%is of t^e training program 

questionnaire. ' : . . * ' 

- " * - ' ^ ' - ' ' ' ' ' ^. " ^ . ^ 

Report Observations Training '\ , - ' , ^ ' 

Description of September X^V^ Training Sessfdri ; This session 
which; was a half-^day meeting ^ was the first ti?aj.'ning sessK)n 
held with the toy demonstrators. At thi3. time, trainees were 
introduced to 'the general operation of the toy library ptogram 
and a wide range *of topics dealing with the* role of t^e. toy 
dertionstrator Was briefly dijscussed. A sampling of those top-ics 
.included: . entry into the home, home environments and cohtrol 

of negative . reactidns;/tdward situations which, might be deemed - 

«*. ' *>, >.* 

^^--^ . , 

♦See AppendijA^ A, for copy of_t]le' questionnaiije* 



rispulsive by the toy demonstrators, child behavior in general 
ol the three-year old, types of ^hild reaction? to t<5y^ 
procedural, guidelines, identification of chiidren(^ith problems 
needing referral to special- agencies, record "^fortns and* 
"procedures ^ and evalyaticpn, » , . 



An informal, open type, of approach was used •during the 
train^i«g.,^session. All participants in the session introduced 
tkems^lves an^v^plained t^eir roles in the project (e.g,,,' . 
supervisor, toy dettonstj/ator) / Ms. Foster opened the dii^cussion 
on" the; operation pf the training progrq^ia and ejicourage^d 
participants to share their own experiences relevant to the 
topics under discussi<i>n;. ^ all group membe^rs took part at some 
time during the m^^jji^ig in thiCltyP® verbal interaction. 

•This « meeting appeared to have several noticeable sl^^lngths. 
r axx^- weaknesses. Oile particularly ncz^^^fra^thy strength was' the 
open climate and rapport eg^aKi \ gherk ajj^a^g the group* participants 
Also significant was the ease with which Ms. Foster was able 
to' introduce concept^and elicit group interest-and communication 
on the topics, A weakness of the session was the apparent - 
lack of ^specific objectives for the introductory meeting. 
Whereas certain objectives, although unwritten-/ could' be - . - 
detected, a wide scatteting ,of topics discussed within a 
single meeting- made it somewhat difficult to grasp. ^me of the 
ideas presented*. .Another problem was that €he materials which 
vere to ha.ve ^accoiApariied "the lesson were^ not ayailabl§7 they 
had not yet been prepared. Overall, iho^rfever, this first. , 
meeting seemed quite' successful at least with regatd to. 
establishing ^climate conducive, to learning. ... 



Septpnber 24th Training Session : This meeting focused upon 



developmexjt^of specific skills required for demohatrating certain 
T^t^s and also development of confidence^ on* the p^rt of th$; tay 
^dfllRC»*trators in working with the toys. The primary vehicle ^ - ' 
% i- usea to ^accomplish the- objectives of the session, was role iplaying , 

. followed by. a groUp critique of eacK demonstratioiy; . 

- " ' — , • • . ( 

^. ' • ' Homework for the previous evening ^Was to study how to 
^ * • ^9 * 

Remonstrate the following toys:' Color L6tto, the^Feely Bag. ahd 

the Sound* Cans., The .role- plhying activities consisted of the 

deioonstration of each toy 2-3.. times by .the toy demonstrators 
»* • - " • 

» with other toy demonstrators, and members ^Df^he group- (supervisors, 

aides and Ms. Foster) playing the roles oi mother and child. 

During; the rple-playing activities ma^y "types" of parent and' 

child behavior^ were encountered ^ thereby simulating situations* 

likely to be encountered when toy demonstrators. entei?*:the homes. 

ywo of th€ four toy demonstrators overtly^ expressed strong 

negative teactio^i to participating in the role, playirig^activiti^s ^. 

in the role' or toy demonstrattJr; th]^. other two* toy demonstratc/rs 

.'indicated -milder negative reactions to the procesW. However, ' , 

Ms. Fostftr and the supervisors encouraged the toy demonstrators 

to continCie and cited somS^of the ^^dvantages to be "deriv^i^^frpm m 

the r6le playing. 

I Other than the negative reactions of the toy dtoaoAstrators-^ 

to tl\e technique utilized to acbi^e tjie objecl&v^s of ^h±» 
training session the meeting proceed e dgy e tv well. It appeared 
that the objecti^ves (unwritten) of^ this sel^ion were mets^in that 



tbe toy demonstrators actively dei^onstra ted thcf^. toys and numerous 



# 



potential prol^ms an5^d;j.f f iculties in implementing the * 
program were identified. ' . 

Report op Trailing /|>r]p^ram Questionnaire Data ^ 
Onder Standing of Concepts ; N=5 (4 toy demons tr a tofrs, 1 

toy program coordinator) . ' ^ ^ 

Part A t Understanding of :Basic Concepts. of the ^oy Program 




Possible Range of Scores: 
^ Actua'l Range b.f Scores: 


0-100 


67-100 . 


Median 5core: . • 


88 


Mean: * ^ . 


,88.6 * 


) 





•DISTRIBUTION OF RESPONSES 



Question 
Number • 


Number of 
' Correct 
Responds 


< » ^ 

Percentage 
of Correct 
. Responses 


1 




80% 


^ 2 , ' . 


5 


. 100% •.: 


3 


* • > 


• 60% , 


''.4' ■- 

t * 


— « — 


' 80% ^. 


i 

5-. " 


' - 1 

5 • - 


100% 


6 




80% 


7 V 

* 


• 

5 


• 110%. 


8 ' 


5". 


100% 


: — r; —7 

9 *" ' 


% 

. -.5 ■ 

• 


— — ■ , — 
60% 
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Based upon ;evie. Of the aata it ;ppe;.7th^^^^ 

■ (1) respondent is weak wltS Jeof^d^i 

basic concepts .of the cdurser ^° of the 

of these questions deak ^ith f f^P^^^^^^ts . Both ^ 

V of responding to childrSi t ^ays . 

: regard to the cogniU?^ skn?.^- ^i^h " 

none o^^remainihg quIsiloL^^''^ demonstrated; 
concept. ^ questions assessed this 

/ ' 

, . , V . - .^ ^^ series of questions 

" . -,Wss v„,ou. aspects ' 

"4, .nte„sf of the presentatjoas, openness, value o, ' 
Written ma tftr-,' = i^' r . • 



Reactio 



.1(0)* 

No^ poorly 
'organized 

'tean: 2.4 



2(3) 



.3(2) _ 

Organiaed 
adequately 



_.4 (0) 



5 (0) 

Yes,, very 
well organiz 



* rr^Ll&'«'^°'«'^^^^ "■'^ ^Ving are 



11. 




• ~ -"f^Miicss, value of 
Written raa.tarials' c,^=>^ni^ ^ .'^ * 
, a^«ial=, clar.ty of instruction, effectiveness 

training to demonstrate the toys, |*el oi con, ' ' 
demonstrating, toys,, pace.ana length offhe course 
overall opinion of the' coutse m 

... • . ^" ^"'^"ipn, suggestions . 

e^.„,nating, adding to or. changing any^^ris of the 
tra.p4ng were sought. . s„^,ry of the 'data follows: / \ 

ESEla: Participant Reaction to Training Program " " ' 

1- In youB-opinion, was the train(„„ 

; ^ , ^ we training program wel^ orgaiylzed? 
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• '5 . " 

Comments: Materials were not ready until late iiv the course. 

' , ^ Materials were not available, for the *first few <3ays. ^ 

Materials were not j-eady in time. We started at a ^ 
disadvantage . 

We lacked some materials tb proceed at an organi2^ed 
-pace. » • 

2. Was the material presented in an interesting way? 

* KO) ' 2(0) - 3(2) 4<0) ' 5(3) 

No, not very Fairly .Yes, very 

interesting |||||^t ere sting interesting 

Mean: 4.2 . 

Comments None 



3. At what pace were the Materials and informatioi$* presented: 

1(0) ^2(0) 3:[0) 4(2) . 5(3) 

" Too fast ' About - Too slow 

, Right 

Mean: 4.3 ' 

Comments:. Did not get. everything covered. 
We wasted a lot of time. 

We had a slow start, but'S^^ed to rush'throucfh 
the actual toy demonstration. 

4. ^id you feel free to ask questions and takte an' active part ^ 
in the training program? , 

ICS) > 2(0) . 3(0). - . 4(0) 5(t)) 

J- — I ^ 7 — p-- ' 

Yes, at Some of- • No, not 

any time ♦ , ' the tii^e at all 

MeanW 5.0 . ' * . . ' . 

Conme'nts^ Seemed to vant participation. 
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S. "/Were the written materials which were provided^ \phe 
• training procQ^ra helpful in expanding and clarl^fyii 



the concefJts ^'^l»-<5our^j 



1(0) 




2{0) 



3(3) 



4t2) 




5(0) 



Yes, very 
helpful 



Somewhat 
Helpful 



\N0/ riot aV " 
11 helpful 



Mean: '3.4 

Comments: When they were available. 

Never went over the materials? however, it would have 
been helpfuK I found the Parent Guides and the. toys 
(and my three-year old) more helpful/^ / 



6. Were the instructions . for use and demonstration of toys clear 
and Understandable? ' ' ' , 



1(0)^ 



2(0) 



No , - poor 
instructions 



3(2) 
Adequate 



4(0) 



and nnder^standable 



Mean: 4*2* • ' 

Comments: I feel thlay were rushed through; therefore only 
adequa,te-will have to learn oi^ my own.» ' 

Very clear-when not pressed for time I 

7. Using the foll^owing scale, rate the "^tent to which you feel 
' confident to demonstrate each toy. 




1 2 




• 

3 




4 


. -5' 




.Not at all ' 




Reasonably^ 




Very 




confiflent 




confident 






confident 


sound* cans 


1(0) 


2(0) ' 


3(0) 


4(0) 


5(S) Mean 


5.0 


color lotto 


ITO) 


2(0) 


3(0) 


4(1) 


^M4) Mean 


4.8 


feely bag 


1(0) 


2(0), 


3(0) 


4(1) 


5(4) Mean 


4.8 


stacking isguares 


1(0) 


.2 (^) 


3(2) 


4(2) 


5^1) Mean 


3.8 


wooden table blocks 


' 1(0) 


2(1> 


3(0) 


4(1) 


'5(3) Mean 


4.2' 


number puzzle 


*1{0) 


. 2'(1) 


.3(1) 


4(0) 


5(3} Mean 


4.0 


color blocks ^ 


1(1) 


2(0) 


3(1) 


4(1) 


5(2) Mean 


3.6 


(bead-b-graph) ' 












Xanrtel board 






3 ( 2r 


r(t)) • 


5(3) Mean 


4.2 
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B. How would you describe the length of the training program 

as a whiDle? ^ . j _ 

1(1) ^ 2(1) 3(2) . 4(0) 5(1) 

Too long ^ About right Too short 

Mean: 2.8 

r ' 

Comments: Perhaps could be shortened if each day had been a- 

lifttle 'longer or better use of our time'while there. 

Better use of our time-more organization. 

Time used on actual dembnstration of toys, (too short)* 

Could have been done in one week as presented. . 

\ 

9. What is. your overfall opinion of the training , program? 

2(2) . " -3(2) 4(0) / 5(0) 

fair ~. i Poor 

Comments: Tq©^ much time ^was wasted talking about unrel^iled topics. 

Necessary- for toy demonstrators-should be ^&^qaiiizedr to ' 
make good use of time-roost of us traveled a good distance 
. and tim^ is important. ^ ^ 

As far as toy demonstration-px^llent . 'Worked with' 
, o sensitivity and understafidifig of people-^xtr^ely 

important for an effecti^ progreun. . 

More* emphasis on toys/and ways of demonstrating -to • * 
children and parents;^ We wasted a lot of time^. • 

• ' ■ ' • ' - , • . /" ■ 

10. Would you recommend eliminating anj;_p^rt of tb^ tr-aming? 
If yes/'Which parts?' '^r^^ ^ ^ 

No response: 2 

Comments: Npne 

Less^ 'sensitivity training or non-^irecbed 
activities. » ' 





Would you recommend changing or adding to the traiaing ^ 
in amy way? . . . 

All responded to this item. ' * ' 

Only to make^better use of time-better organized. 

More time on the actual diemonstrating of toys. ' 

More' in depth with the actual demonstration of 
more difficult concepts to be learned-for more . . 
confidence to be gained by toy demonstrators , at 
the training -sessions-. 

Again, perhaps equal time on sensitivity training and 
tpy familiarizing would be more ber^ficial. 

More^emphasis on ways of dealing w^Ri. children and^ 
parents. More emphasis on ponce^ts to be lej ^ 
(We (lid not touch, on smell and others.) _ 




Discussion 



Based upon observations and assessment of the training 
'/program to prepare toy demonstrators to conduct the / 
Parent/Child Toy-Lending Library in selected homes in the • j 
towns pf Ea'St Hartford and. Manchester, a data summary has 
b6en prepared. 

Findings ; ijhe following list of summary items reflect both 
positive* and negative aspects of the tra'ining program. 

1. Overall understanding of the basic components underlying • 
^implementation of the- Toy Library program appeared to 

have been achieved by the trainees. The mean score on 

the questionnaire for this component was 88.6 percent (88.6%') 

2. The overall climate for learning appeared to be favorable: 
i. Observations, of training indicated ^^ ^ ppen atmosphere 

in which discussions and training -genatally occurred/^ 



with dase, 

/ ' • . 

b. One hundred percent (100%) of the respondents stated 

that they felt fr^e to ask- questions at any time; 

3. Organiz^ion of the training program appeared to be 

lackinc 

a. SixVy ^percent (60%)' qf the respondents stated that'th 
brgaiii^ation was less than adequate. 

b. Observations by the evaluators and responses provided 
by the trainees indicated that materials^jtp accompahy 
specific lessons were not ready on time. ' . 
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The presentation--of materials appeared to be at least 
fairly interestirig to all trainees and sixty percent 
(60%) of * the ^^spijndents rated the presentations as 
"very interesting/' * ^ , . 

All respondents indicated that the pace of the 
presentations tended to be slow with sixty percent ^ 
(60%) of the respondents rating the pace .of- the / ^ , 
presentations as "tpt5 slow". Comments stated that time 
was wasted^ not ^leaving sufficient time for work on 
actual demonstration of the toys. ^> 
Perceptions of the helpfulness of written materials ^/ 
ranged, from "somewhat helpful" (sixty percent (60%) of / 
the respondents) to "not at , all helpful" (forty percent 
(40%) of the respondents) . 

A^l respondents indicated that instructions for , / - 
emonsjl^ting the toys were at^ least adequate with sixty ^ 
ercent (60%) of the respondents indicating that 
instructions were "very"cl.ear and understandable". 
Thfe mean response for leVel oi^^conf idqnce irt demons^r4ltiR^^ 
toys indicated that th^ trainees felt at least "^reasonably 
confident" in demonstrating all of the toys. Three (3) of 
the toys each had^ one (1) rating less than -"reworaflSly - 
confident" i ^ - * . . * 



9y Reactions to the. oterall length of the *i:rainihg 



stating 



program were varied with ,forty percent (40%)/ 
the lengtK c?f the prog ranj^^wr^^ about ri^Iit'' and the 
remainiB#T=^«Sponses indicating thejfexxuwaing program 
\was either "toojshstt^ or "t09. long" . . Comments from ^ 




question and othen^ fbcu^e3 on the need for better 
u^e of time. 

10, Overall opinion of training ranged from "fair^ to * 

Very good" with sixty percent (60%) of therespgndents 
indicating that the training was better than "fair". 

Future Directions : The following suggestions stem ftom a 
review of all ev\luatioji data on' tl^e training progra:ni 
;conducted for toy demonstrators* 

1. That written objectives and a corresponding course 
outline or syllabus with accompanying time, line be 
prepared. 

2. That all written materials be prepared. prior to the 
• dates for which they are required and be utilized 

more effective^ in relation to the training program 
objectives. . - . , 

3. That tl^e pace of the course be increased, the length 

of the qpwrse shortened, and the, time period for ^ 

individual training sessionst increased. ^ ; • 




That emphasis on the following course areas be inc]>eased: 
a. actual practice in demons^ation all toys ^ 
" in general and especially on the ^tacking squares 



andFcolor blocks; 
ways of responding to children when they make errors 
in the cognitive skills being taught. 

That specific needs of individual trainees be- id^>t^if ied 
during the operation of the course and ^approm^late 
methods be employed to provide for individualization of 
instruction where needed. • 



That on-site training locations \^i1:h children fr-om - ^- 

backgrounds similar to those targeted for the Toy Library 
Program be employed to provj^e for greater indivxdu^ 
of instruction where needed* and * to increajse the value pf 
the simulatioh. ^ctlvitiei^ by practice toy demonstrations 
with real children. \ ^ 1 . 



That the overall approach to teaching and the open climate 
be maintained . > ' 

o< 

\ 



Home Visitations 

A. total of 29 children participated in the home ' program 
component of, the Toy^lTibira^ project;/ Of that number, one 
child left the -t>iaa^ram after^four home visitations to attend 
* nursery^choo3^^fi:iie results for thi^/!^cly-ld, therefor^, are 
not mclud^ in this report. 

The^ total number of completed Wsits was 430, averaging 
215 visitis per toy demonstrator and 15.3^ visits per child.- 
Ho child was visited less than 14 or more than 20/ times by 

the toy demonstrator. Approximately 50 addi^^nal scheduled 

' ' ? ' • - r^' 

visits were not completqd for the following recusorils. 

mother cancelled ^ ^ 

^ deanonstrator cancelled 

illness {ch^ld or parent) ^ " 7^. 

'i^llness (toy. demonstrator) V • ^ , ' 

vacations 
no one home 
^ storm 
, * miscellaneous 



Developmental ^Progress ^' 

Concepts Development' ' ' '^^ 

In order to measure, levels of progress made by .children 
^ in the Toy Library Program a pre-test/post-test was developed 
f;.}>y the ERDC staff. Test ^emphasis was placed upon a sampjting - 
. of*the ccJncepts ±0 be developed^ -primarily in relation to t1x0r 
first box of jboys although several test items jpertaihed [t6 
concepts t6 be developed during the, latter part! of,t^ pijpgram 



(second^' box of toys) . All tests were administered to the" 
children by, the toy demonstrators. . ' 

. Components^ of the test" were .derived chiefly from the . . 
Stanford-Binet Intelligence Scile and the McCarthy Scales 
of children's, Abilitiies. It was designed to assess status 

off the children in the following areas: laftgUage, colors, 

. • : ^ ' 

shapes, lower level mathematics skill.s, alphabet recognition, 

and relationships/ (sight?, sound, Size, etc.), ' Because of 

the short attention span *of cljild^reA of this age gi^oup 

test length/^iad to be limited, thus accounting for the ; ' 

: inability/ to test children, on all the cpncepts which mijght 

be devqdoped by some or all of the children during the * 

Program. (A copy of the 1:est is, -contained in Appendix B). ^ 

The fol lowing ,^test administration schedule was. followed: 




TEST^ 


^MINISTRATION DATES , . 


Hom4 Visitation . 
■/ Progp-am , - . 


Ini-School Program * 


Pre-test ^ y 


10/7/74-10/10/74* 
— ^ ^ ^ 


2/18/75-2/22/7S, . ' 


First Post- / 
tejst' ^ / 


1/20/75-1/^9/75 

'•I ' 


5/2/75 * *" 


Second/^Post- 
test / 


4/14/75-4/17/75 


Not Applicable 



children were added to the .progreun during th^e year 
the pre-test ,was given. ' i 
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Th4? rationale supporting administration of the post- 



t^st twice to the^^om^ vig(<ft:ation group" was: ,1) to be 



5 • 



abj.e to review ^progress of stud'ents-in each progreun upon ' * 
c<Mnplet;.ion of the first box Of l^s (which enxrompassed 
the'/full iscope.of th^program for the in~sc)ioo;i group but 
not \;he home visitation group), ^nd 2) to assess retention 
of^oi^Cepts developed during the first phase of the program 
at the end of the program.- 

Data gathered from all test administx;ations are presented 
in the following tables and gra|)hs. In addition^ a table 
reflecting concepts learned b]^_thte children in the home - 
visitationygroup, as perceived *bV the toy demonstrators , 
is presented for all concepts (31)- which may have been 
developed during the Program. . - ' 



Cognitive Tests Descriptive Statii^tics 
(Ho^ie Program) 
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I>iscussioh;- Cognitive Tests, (wning Program) 

R6vievr"of^he test results indicates a significant rate . ^ 
of gain f roift the pre to mi^^progrartf tests and from the pre 
to post tests, A slig^ increase from mid to post test results 
occurred ajid at l^be individual level, five children showed 
slight lossj^^TLndicating a Idck of retention -of several of 
the 5i>ri^^pts previously "known" by those children, ^ 

Children's progress within the specific categories 
(r.eflectfed ili the previous vtable) may also be noted, Vhereas 
a substantial number of children were able to matctt colors , 
on the pre-test, relatively few could identify *a^d name colors; 
mid-'program and pafet-test, resitlts in this c^egory show 

'significant progress toward matching, identifying and naming 

^ . - .'. . \' . ' - ■ ' - ■ ' 

all the colors utfil^zed for the program. Similar pre^^^ mid- 

program and post-test findings may also be observed for ^ 

matching/ identi'fyinq and naming shapes, . ^- ' ^ / " 

. '^Eaiuv^hild wasKasked to identify a sampling of^upper - 

case letters of the iilphabet. Whereas only thr^e ^ilaren* 

identified' all letters correctly during the pre-'test, eleven 

children we^:6 completely successful with this task during 

the post-test* 'Also, whereas 'the eleven children had no 

>correcjt^r*^poivses on this item,ifor the pte-tesfej*' only four 

' children did.^iot'meet with at*^ Teast part^ial success on this * 



task dxiririg the post-test, 

Hi til regard to numerical concepts , the niamber of children 
'perfarming successfully on the "concept of 2" rerjained the ^ 



at 



c 



same frpm pre to post test; those performing successfully 

in the "concept of 8" rojBie f^om one (i> on the*pre--test to - 

-six (6) on the post- test. J • • 

With regarfi to "counting to tqA"# only four children 
had one nundred ^^rcex^ (100%) success on the pre^t^st, 
sixteen children were successful at the mid-program , test ^ 
but only eleven scored with one^hundred percent (100%) 
accuracy on the post- test. However, it should also be noted ' 
that the number^ of children who. showed no success invcounting 
at ihe pre- test decreased significantly from the pre- test to 
the mid-program and post-tests.^ 

Various types o^ relationships requiring vis\i^l, tactile 

and auditory discrimination were posed. More . than fifty (50%^ . 

percent *of the children scored successfully on each item in . 

this category- at .the - pre- teat ; post-test- results.^ indicate^ at ™ - 

least eighty (80) percent of the children performed successfully 

■ . ^ 
on' all items in. this categoryii. 

' ■ - - • A ' ■ • • • 



/ fttegclfool A^oq^am ; 

^ Cognitive Tests :p§scriptive Statij^tics* 
(In-Schobl Program) 

. N«8 V 





'■ — 


i . Post^Test 


Rang^ . 


3-12 • . . 


5-14 • • • 


Mean 


7.75 




Median 


8.0 • * ' 


. - 10.^^. • . 


Mode 


8 


■ ■ ■ »- 

/ 8,11 ' ^ ^ 
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CONCEPTS GAIN^ AND LOSSES 
♦ Un'-Schpol Prbgram) 
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Student 


Number 


" Pre-Test to 


Past-Test . 
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/ 
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^ ■ +2 , 
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Discussion t Cogjiitive Tesjis (In-Schp61 Program ) \ • 

Review of the test§ results indicate that severvty- 

five percent (75%0 of the pupils achievec^ one hundred '~ ' , - 

percent (100%) succession at lea^t^^lf of th6i coijcepts - 
' whereai^ clhis increased to eigKty-eight percent (88%> of . 
'the pupils for the ppst-test. The average number* of 

• - " ^ •. . , «' 

concepts gained per child for this. group was 2.25. . . - 

Within the specific categories (reflected in the * ' 
previous table) 'the Most substantial progriess wa^ seen in 
naming colors and identifying^^ and' nconing shapes i^ith One 
hundred percent '(100%) accuracy. Also, whereas only.on^ ' ^ 
• (1) child was able to identify all letters op the, pre and 
post tests,^ the number of • children who could identify some 

-^f^ thjB letters presented . increased fro^ one J[l) on the' 

pre*test to four (4) on the postrtest; stkted another way, ^ ^ 

seventy-five percent (75%4>. of t^^e children oq^Jd ;id§ntify v-. 
none of the letters on the pre-te^t, but this decreased' to tS^^/ 

'^thirty-eight percent (38%)' on tlie post- test . , - ^ 
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Toy Demonstrator Conce{5ts, Assessment 

As part of the packaged materials pifovided by thg 
Par West Labqratory for the Toy Library Program, a list 
of ^conceptd -which potentially might be developed in ' 
conjunction with the basic Toy Library program is provid.ed. 
•Essentially many of the concepts refer to skill development 
.which, jnight be considered ^supplemental to the core program. 

JEach .toy. demonstrator ma-intained a Pupil Progress -^ 
Report (see , Appendix D) for each phild. When mastery ,df 
^ any of the -concepti^ listed was demonstrated by. a child, 
a date was m^ked to' indicate -that accomplishment. *However^ 
it 5houl{i be noted that the childr^en were not "tested", 
on each concept and therefore ab&encd^^ of a comp).etion date • 
doe^ not necessarily mean a child hdd, not mastered the 
concept^* xathet ♦iJt\iay V^^eacn'r^ that^, cl*ild -did .^ot have^ * 
an opportunity to Remonstrate mastery, or 2) that a child 
had not, in fa'ct, mastered the concept. ' * 

The following table presents a summary of concepts 
, learned as observed by the toy demonstr^itors and the next 
table reflects the distribution of scores among" the 28 
children. * / ' 
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Perceptions 'o£ Concepts Learned 




1 


NUMBfiR .OF ^jpiflLDREN 
THE CONCEPT 


- 

PERCENT OF CHILDREN , ■ 
MASTERING THE CONCEPT. 


To distinguish between 
c?olors 


28 


100% 


To match c61ors 


28 


100% . ' 


To n^me 4 colors 


24 


86% 


To name 9 colors 


19 


68% . • 


To reqogniTC 4 basic 
shapes • ' ^ ^ 




' 96\ ■/ ' 


To distinguish between 
4 basic" shapes ^ 




96% 


To natme 4 basib. shapes* 


22 


79% 


To coufSrt 'in' sequence 
0-10, 


^ ^ 21 . , ^ 




To vA^Mtly* rfe*coqn"V2e 
'nuftUi6r§*t)-rO' 


12 


. . . % • . . — -. 
43% 


zz^ ^ ^ . 

^o understand 'concept 
of 10 / : 


15 

r • 


54% 


To match numbers with 
quantities they 
T^present 


t 

12 ^ 


43% • 


To understand concept 
jDf "same** as" 


• 

25 • \ 


r 89% » ^ 


To tintier Stand size 
relatiShships '(long,: ^ 
Ipnger, longest', short, 
shorter, shortefi^t, tsill, 
tallfer, tallest) . , , 


18 , 

, - /" • 


^ ■ 64% - r~ . 

1 ^ , . ^ 


Understand size relatioa- 
ships of large, larger, 
larg est j^^mal 1 , smal ler ^ 
smallest } 


24 

^ > , i 

• ' V* 

1^ » A ' 


86% . . . i 

1 ' .» ' 
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_ Per<je|)tion« of Concepts' Learned -{continued) 



/ 




i STATEMENT OF CONCEPT 


NUMBER OF CHILDREN- 
CITED AS ^STERING 
THE CONCEPT 


PERCENT OP CPTTTiDREN 
MASTERING THE CONCEFU . 


To identilEy pounds which . 
-are alike and not alike 


/ 

- 26 ^ 

* • 


• r 

/ 


To verbally locate 
sounds in relation v 
to hi^nself 


1 — , 1 

19 - - ' 

n 


68% 


To umJerstand spoken 
wo]?ds which identify 
location * ' 


24 


86% , 


cateaorize simole 
objects in or around 
home - " 

*• 


* 

13 . - 


46% . , ■ . ' 


To diiBtiaguish between 
-selected smells 

^ * ' ^ ^ 




.' -00% ' 


understand the concept 
of opposite 




25* / 


To develop tef t tOT' 
right progression 




' 21%. 


To develop orderly 
secruential desians • 


12 


43% 


Recognize patterns and 
extend them . 


■ 21' 


1 — ^-1 — . 

75% 


To solve specific problems 
throuah understandina ^ 
^relationships of si^e, 
shape 

... 1 ■■ , — 1 ■ i 




86% ^ / 


To recognize letters by 

their shape ; 
* 




^^^^^ 

>^ 89% » 


Relate spoken wotd to / 
a physical quality ^ 

7^ 1 ; '—r- 


t . « •. - 
2 


" — ' — ' — \ ' 

^ - - J , . — - 

\ ' 01% 


Relate spoken words in ,ar 
stpry to physical ob.j^ts 


7 '•■ ' "'^ 


- ' 25% 

—3 


•To understand si^nple 
directions related to 
physical tas^s • . 


•15 


. '54% ' 

• 

s ' / ^ " " ' ■ 
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Distribution of Scores 



Ran^e of Concepts 
Mastered 


f 

Nvunber of 
Children 






' . 0-7 y 


' 1 

/ 


8-14* ' . ., 




15-22 


^ * 

'. ' . 11 


'I 
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I* '* •* 


- ■ i '■ 
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Discussions Toy Deroo^trator ConcWpts Aaseaamene -y" . ■ - • 

A rfview.of the first table indicates that' twa (?) , • ' • 
of bhe-28 concepts were mai^tered by all 28 ehildren^;^cl • |f.' 
11 cohc6pta were mas^red by approximately eightyrSiV. ' ^ 
percent (86%) of the child^h. 'Eighteen cbncepts (65% of / ' 
the concepts) were mastered ilore than half of the children' ,, v 
in the program. One concept, dealing with d(iaptinguiahing' . ' 

between smells appe^ed not to' receive, attention in the 

• ^ \. ' ■ - ' ' ' ■ • ■ 

program and another concept - relating spoken word to> a ^ * 

physical (juality apparently was not emphasised. !fhe • 

.average number of . children mastering each concept was* . 

approximately 18.0. . . ' v - , • 

IS ^reflected in^e la ^t table, -the majority of' 

chjU^eh mastered.' a inajori^ty/of ■ the concepts.- !^he ^tual' " 

range of concepts learijed extended--frol*i 3 to 2'?r with a mean \" 

of 17.9. A Veyiew of the distr;^^ution -of scores' i'ndicateau 

that seventy-one percent (71%). of the childr;^n mastered more 

thfn fifty perc^ht. (50%). of the concepts and thirty-two 

percent (31%) of- ^ the children mastered more than eighty^ ^ 

percent (80% J of the concepts. 



Perception- ot Physical » Social, Emotional and Intellectual 

Growth ' ^"""^ ^ ~ 

Because the; Toy Library Program\was perceived by the 
East Ijartford staff as an effort toward the total developmeAl; 
of the chil^ it was also deemed' useful to try to* gather data » 
relevant to the; develo^ental progress of the children in thei- 



Prograut witb recfard to physicals ,w^ial, 'e«i^ti6»€iil and 
-ttA9Xl%qt^ -Durift^' the firsts phase 



e . pf ,the project#> ^in open-end question, fbr each of these • 

tartfas vas included as p^rt or the^observatiojCLjaX each 
child dnafing each visit. Bres^ted in Hhxs iQan|ier# toy. 
demonstrators found, the ^juestions extcemely difficult ^ • \ 
' " to respond tb and the limited information ^e^rived tfom 

/ 1 these, questions ^o^^ed not^tfi be useful ^or reporting . * 
^ resiilt. of ithe j)rbbl^ vith the op^n**e]»i^question)|# 

a closed question 'fob: eac^area Mphysiqal., social, emotioifliri 

' • • ' ^ ^ ' ' . , • - " ^ ^ -^-^^ 
intellectual) vas d^velope'd-and incorpora^ted i|ito thf . 

- ' * - f * ' ' ^ ^ ^- ■ 

"Visitation Record "^n place <St the op^n-end cpiestions. 

/Hence, data, reported this section reflects observations^ 

made only *dur|a:ig the second half pf the Pfo^gram^ ^ 

Tbe , follbwiAg^ graphs i^epresent. ^ 4Maxomary of toy _ 

demonstrator observations i.n each of the four doma^ff^ as^ ' 

' compiled £tnd tallied for all children in the. progc^. The 

' ^ ^ ^ . - . ' ' 

data ,is proVide$3 only as descriptive of jperceptibi^& of* 



l>ehaviop:; valu6:^ judgement's *on the ;categ^rie^^ fbr response. 
An each domain will not be made l>y the evaluation \eam. 



\ 



* see Appendix C 
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Very friendl^r 
and outgoing 



Generally 
f riettdly 



Nat friendly ^ 



Digcussion . ' ^ ^ , ; 

' • In more than 95 percent - of* th&- obser^T'a^Qns, .behaviojr' 
, , ^ •"'^ •'erf tKe children was ^escril^ as.^ ranging ftom *^^erally 
- friendly" ,to "ve^ty* friendly ai^d ^utgoing^* Jn/none pf' 
'"^ * . ^serySitions wa$ chilareri's^ behavior ^escribed as Tt^dt 



friend 
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PHYSICAL BERXVlirOR 



N5248 





4% 




-0^ 








i 



33% 



i M^ch di.£f jLculty ' ^' : J Qeheraliy ' . • 
in handling/^he -good co<>r4ihati6n 
' -/ toy • , ancl dexterity 



Very good/ * 
coordination, 
and xdeaiual 
deicterity 



Discussion 



It appears that thV Qhildren, as a group',- getfonned 
quite satisfaotori:?.y with re^^arjtJ to coc^t^'asj^atidnT-ana 
dexterity as assessed by the way in which the •ichii<2ren 
hapdlfed the toys. In more 4}ian 95 percent of' thef obser- 



V.' 



yalriohs made of this characteri^ticv children vere des<?r4bed* 
as havihg "gefiferally good coordination and dexterity" t^ . 



vejty .96Qd coordt^nation and manual deicterity. " ; 
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EMOTiOMAL BEHAVIOR 



58% 



'25% \ 






; 5.2% 

in 



1 



Showed extreme . 
enxption . j 



Gener5tlJLy calm' 
and relaxed 



Showed no 
^toiotion 



Discussion \ ' " / ^ . - . ^ , 

^ . • = ' - ' ' ' / . • ' * - ' : < ^ . 

In the rojijorit^ of observations of erkijldgcen's emotional 

blehavior^ their betiavior/ was descif ibed as. ***9e9erally calm 



alid' relaxed** with an additional 25 ^ percent o^^Jthe observations 
relaixe4T and' "showed eattpetfe emd-tion^*^ Only niae^percent ' 



-A 



of "the observ&tidhts wer<^ \ecorded as end points on the scMe, 



vlth the maji^ity of those observations indicating that. 
:^ '^'Ichildre^. "showe^ extreM , ^ '| 



id 




D^iBLLECTDAL BEHAVIOR 



36% 



17% 




12% 




Graspe4 concepts 
quickly 



Graspec} concepts Grasped concepts 
in satisfactory yery slowly 
amount of time f^. 



Discussion " ' . - ^ • • ^ 

Facility, in grasping concepts ^varied, expensively^ euoong 
the observations,. The, largest perc^iage ^'of observations 
recorded for any one cat:egory was 3© per66nt'for **grasped 
concepts in satisfactory amoxint bf time** approximately 
one-fourth bf the observations children were described as 
having grasped concepts quickly whereas in ohly 12 percent 
of the observations were children described d^B hkyifkg^ - 
grasped concepts verjk i^low^y . 



^ „• Refe'rrars . ' " 

An amportant yelatefl outcome oiSsfche East Hartford 
Prograia was the early identification of children with 
various problems {'e.g. speech, visual perception, ^tc.) 
which might later int<?rf ere witV 21 child's adjustment to 
and success in schqol. Asf a result of olDservations ;made 
by the toy demonstrators^ two^fhildren haVe be6n referred , 
to agencies for professional observation* or* testing. 
One child was referred to the school social -worker and the : 
second child to the school speech department. No final 

jJecision had yet been reached when this report was* prepared. 

\ • 

Child j|eaction to Toys - ' 

It was the wish of the East Hartford staff to determine, 
foj: purposes of future planning, the reaction of the 
chatldren^to the Various - toys included ^in' thte Far West • . 
•LcUx^ratdry in the Toy Library Program. The following table 
provides a sfuiipary of the jdegr^e of enthusiasm demonstrated by 
^the children, fpr the toys presented in the Prograx?. 



III I III., — 



^ Pupil Referral Recorjd.-Appendix P ^ 



~ - _ > 

Ruction to the toys ±n gpen'eral tended to be positive 
with approximately fifty percent ($0%) of the observations 
m^de joy th% £oy demon^rator's indiicating that the children 
were/ very enthused, about the toys and an additional forty-, • 
six/percent ^(46%) of the observations repealing a moderate 
decree of enthusiasm toward the .toys. jPn^y four percent 
(0^4%) of tlie time did children respond with no ,^nthusiasm 

toward the toys demonstrated, ^ , 

^ , ^ • * \, . ^ 

Of the 14 toys used, for dejnonsjtrations", f if tyvpercewt 

' ' ' ' w . • ir^' 

(50%) of them never, received a non-^nthu^iastic reactiori 

and only €wo of the* toys ^ the matrix arid the feely bag, 

* > . / ' ' ' ^ . . • • 

received a "not at all;enthu6iastic" reaction more^ th^n. , 

-> ' - . . i 

six percent (06%) bf the time;* Two toys, .the. color blocks 

and peg feoa^rd, ci>uld also be noted ^ 

enthusiastic reaction* less than forty jpetcent (90%) x>f the 

fi ' ' - ' • . • ' • \ 

tim^^; however / « ijiany of the children wete at least hioderately ' 
enthusiastic. *toward those - toy? .* It . appears that"' the 

"favotit^^ to^ ainoxig. the children Vas the 'sound cans, with 

■ ' " V / ^ *• " - , \ _ . i ^ . 

an eighty-six (86%) percent rating of very enthusiastiq. 

^ Parefit-Child Relationship 
Int^ducf4on ' * 1 * ^ 



The objectives for tfie E^atst Hartford Toy Library Program 
fobus on the .^ignifa.9ar^e of the par ent*-child^ relationship • 
Such a r4latiQi\ship> in f^bt, forms ^he core o£ thisf program. 



with procedures and pipocesaes designed to foster and/or-, 
Strengthen tfiat relationship- In addition, it seeks .i:o 
foster awareness of the importance of the parent role in 
the education 'Of children. . ^ * - " ^ " 

.Because of this Program emphasis, data was collected^ 
to assess level's of parent involvdinent and parent-child 
interaction, as well as th^ type Of interaction during 
the weekly?, visits by th% toy d^qnstrators* Information 
cierived is, prespnted in the following sutomaries, 



^ A; 
f i 



Level oi'Par^ilt involvement I 
/ An assessn&ent of the lev^l. of !|>arent ^involvement was . 

. • i!^ ' - ' u ^ f, 

tnade by noting whether, on* eafbh vlsi^t, a parent was present 
•for all,,- part, or none of the demonstration. Review. .of 
the Daily Visitation form's for 432- visits indicates thiat a- 
parent was pr)j|sent for the^ entire demonstration during 
352 visits (81 /percent of tfi§ visits) foS:^part c^f the \ 
demonstration during 50 Visits (12 percent of the visitsH 




^nd for none x>f th6 d^oastr^tlon during .32 visits P pcircent 
of the visits) . ' v 

A ^summary of this . data ^ by pareijts, is presented in thej 
following tabl^. , - ^ 



* Visitation Record-Append iSc C • 
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* , DiscUsaion; Level of Invblvemem-^ . • , 
' If appears that parental' participation or at lea^t ,S 

interest in the Program was quite high* This was indicatjfed 
^ ' *\ by the extent to which\a parent was present during the toy 
^demonstrations. Nine of \ the parents (32%) were present 

^ throughout the demonstration for each demonstration and 

^ ' : ' ' " \ ' . ' 

21 patents (75%) were pres^pt for the entire demonstration 

four time^ out of five* Or more. Only * in two families was 

a pareijt. present \f or the, entire demonstration .less than 50' 

* percent of othe ;time. ' . ' ' \ ^« 



Parent-Ghild Interaction . t : * ' 

* Th€j extent' and type of ^parent-child interaction dur ing 
the tby demQnstratdons was al^o observed by thfe toy demon - 
/ j^tratprs to 'obtain ad^itioriil 'indicators of the nature and 
. ' sti^i^gfi^' of the pa^fent-child relatioh$hip wi^th Regard to the 
Pro^tam activities; During^ each >visit, for %he latter part 
* ' * of the prograiiS to/y demonstratorS'observeH degree- of intet- 

^ ' , fi^rtipn on a threp-gpint scale of "little .interaction, " . 

/ • - - / . . : ' ^ • ^ ^ * < . ' ^ c . ' ' 

• ^ "moderate inter'action^ " or "high degree 6f interaction" and 



y^^^^i 'tiype 6t in't^er^^fejlbn^ as* '^ds^tive"' o^^e^ative" . 



J- 



l?The questions; J^rtaining fto\ tills infirhiation^fere add^d to 
.^;^the second veriipn of the Visitation Recojpd. Hence data 
'\ ' r' - : was not availibfe, for the eairXi-er part of the Program.- 



ERIC 




A- 



Ilas'dd upon a total of 193^ observations on degnee of 
parent-^child interaction, 121 responses (63%) indicated 
little interactipn, 59 responses (31%) cited moderate 
interaction, and 13 responses (6%) noted 9 high degree of 
interaction. In those instancjds (197) in which type of 
interactioi) ^was recorded, . 185 responses (94%) indicated 
that parent-child interactions were positive in nature 
whereas 12 responses (6%) referred to interdictions which 
tended to^^ negative. 

Discussion; Parent- Child Interaction - 

Review of the observation data teveals that ^extensive 
paf entTChild intejracTtion during the toy demonstration is 
not a frequent occurrence. Th4.s* jnay be due "to the nature 
of \he demonstration itself. Which t^nds t6 foc^fevmore on 
interaction between. the toy demon^rator and tlie child., 
It^ should /be noted, howeVet, that a moderate' degree* of 
^parent-cliiid interaction takes place in approximately ^ 
one-th^rd of *t"he toy dempns^tratlons . v 

t>4rent Evaluation of ^ogram ^ - 

An a^sesrsment 4f parent reaction toward the- Program 

wa^ made approxiiftately mid-way through thp Program. *K 

six^item parent questionnaire (Appendix E) wias devised for 

'this purpose and given to parents at a l&rge ^roup meeting 
' ' ^ • ' . 

help for parents of chi^^ren in ttie home visitation program 

A. copy of the questionnaire With the results alfid, findings 
is presented below* / , 




f' < 



Summary of Responses for Parent Questionnaire (N=17) ' - 

I. Howrhelpful.do you feel the Toy Lending Library Program'' 
i^ in preparing your child for" school? (Circle the 
number which best describes your, answer) . . . 



1(15)* ; • 2(2) 3(b) 4(0) ' . S(0) 

/ Very * ' Somewhat Not at all 

helpful . helpful^ helpful 

2. Since the Toy lending Library Program has begun/ dci*' 
you feel your relationship to" your child has 
' ' ' (check one answer) ' . 

- •» ' - , • . ' 

[ ] cl^anged for th^^etterf ^ (5) 
[ ] changed for the worfife? \; (0) 
11 stayed about the same?. \\2) ' ^ . 

. * ^ * 3. Do you think this progrsim shopld be continued next year? 

[ 1 Yes (17) [ ] No (0) 



0. 



4. Would you recommend this project to other parents? , 
(check one answer) ' ' , - 

[ ] Yes (17) i ] Nb . (0) _ 

5^ What, if any, changes would you recommend be made in 
* the program? ^ 
' Jt • j> 

Put more of the toys in a smiley bag. 
Havfe the ♦toy demonstrator r come more often. 
Hopefully more families would^ know about ,the 
pfogram and ^be eligible for it. 
Wouldn't recommend any changes. ' 
° ean»t 'think of any.; - 
' None (4 respondents) 



*Numb«rs in. parentheses refer to numbei^ of persons 
' responding- for each category. ^/ . , • 



'Addltioniil Conunents: 



"I just wish that when I was 3 ^^ars .old that they - 
had a program like this* Children today have much ^ 
more of an advantage, with their education." \ 

" I ^checked. st^ye& about 'the same because I Jiave always^ 
had a very: olos^ relatAortship' with' mj^' daughter since ^ 
. she . is my youngest and we spend so much time". together .J" 

"I think^ ttiis program is very helpful to mother arfa fcidi* 

"I can^t say'enough aboyt it^ I think it's great," ' " 

^eing h parent I havje seen 'a big improvement in mv ^ » ^ 
daughter * s knowled^ • . 

"It*s excellent. ^ 

"Haying this program in the home? is be2§t^ Two or ^thre6 
visits *to the -School' dur4jig' the j.^a» -. would be helpfuL^ 
to prepay them f or pte-K and kiii^ergarteji . 



i. 



.All* parents felt that the pirogram would bfs helpful in preparing;* 
their, children f^r-. school* feighty-eight perc^t (86%) pf th6 
re8po;iafents felt that.4ihiB progr^uh^flrould. be: very helpful in 
preparing their childrfen for school. 

A largfe:jnajoritfy of the res^pfients, (^lA) iiladicated ^:hat the 
parent-child relefcU-cJn^hip had Jeinained aix)ut the qame; with 
t^;- reidairring respondents. ,(2M) statinr^t1»at the relationsiip, . ^ 
^•^■'^^hanged^-foX: the bettef. No" one reported that the re- . ' 
iship l^d "ch*niged f oy the ^rse . 

' ' . , ■• ' ^ ' : 

' All or the. resEiondents, (10'Oi%) felt t&^^t the 'prograni shouM be 
continued heHi; yeajj. ■ . ' i ; ' . ' ^ 

' ■ • ' : : . ' • ' 

All of ^.the-- respondents (106%l/?reported that they would redoiamend .. 
the . prbgraiu to cfther parents . Several, ,r^eSppndent^ indicated - ' r 
tjiat .they already H^d cjone so. • ' . • 

Very^ f ew .thanges. in the progrsun were recommended. The three* 
suggested ^hangea- were r increased nnTnbrr nf 'tny/r[rTrinnr[i<nl iniin 
p^r^week, increased use' of the' smiley bag to hold t<>ysL; alVi 
^ increased information albout and availability of the program • * v 

. Conmients • about the ^ogram.were very JfavorSble/ .with most df ^ ' 
them foclising OR the value pf the . progreun . . ' 



, . PRE^K XJJANSITIOM 

To factlitate a^,smoath tramsitioii rrt>5J%the Toy Lilsiary 

- " . ^ ' ' * ' ' . ^- * • * 

Program to tlji; East Hartford PrerK ' Progriun a visit by the 

pre-K teachers with, the, toy demonstrators to the homes of - 

> the chr}:dren xn the home program was arpa^nged. The purposes 

' ' ' ' I ♦ k * 

Of the visit were^ ^ \. . .. v ' 



, j;To iffeet parents and children in t^veir home setting 
. » that plan h6w to, be a pai;t of the Pre-K-^n the ' 
. fall. ^ • ' . .1 

• ^To observe the coricSpt s cliildren' have mastered 
\ ' '/4uring thd ^ear by helping the .'toy d^noriartrator 

• ■ administer the post test^ ' ■ ^ / ^ ^> ; , 

•To arrange a visiting date wi€h the parent so tha^t 
ekch child m^y sp^nd an hbiir\ visiting the Pre^X 
'\ ' ;teacher's center during Spring. ,^ 

In;,additiop to the home/visits, t;hp teaehers met: 



with' the children in :the school 'prc^gram -at^r^ 



Sl»!MARY 



Data collected on the operation of .t)ie Toy Library 
Program in ^ast Hartfor'd indicaties substantial progress 
toward implementation, t^f activities^ directed towdrd* 

achievement of the program objectives,: In summary, the 

» 

following poi«ti could be made: 



4. The pifdgram was well organized by the participating 
£ast Hartford staff and related personnel; ^ 
acti\^ities irete implemented as planned ,^ w?,th < 
supplemental pj^ogr^m c6mpoT\ents ititroduced at 

/ ^ various -points to enhance th6 tdtai* value and 
success of the program. ' . » 



2. The training program for toy demonstrators was . 
generally considered effective, •with improvement 

. '/ tveeded in the organization, pace of* presentations , 
and degree of focus oti actual toy demonstration^ 
practice. • \. . ^ 



3. - V s^ud^nt grpwth in terms of concepts development was 

substantial, for mo^t of the- Children in the prograDm^ 
« 

4. ; Early identif icatibn of children* with potenti^al 

problems or bar:riers to learning* was achieved. 

5. The children reacted enthusiastically to mo^t of 
the toys mbst of thevtime. / 

. .. ■ ■• ■ ' • ' . ■ ■ ■ . ^■ • 

'6\ Parental participation in tihfs program^/generailly was 
extensive^ this.w^s reflected both in' terms< of 
level of. "parent involvement 'and. iij -th^ naturi of 
parent-child interaction during the toy ^emonstratiion 
/ sessions. '-^ ^ 




7. Parental evaluation of ^Ji^Jtatfirai^ wdj^.ov^- 



yhelBdhgly favorable'. , 



8.. The^.^py Library project pet^piiniel ^n<3 East 
N,' Hartford Pre-'K teachers have ^«iade;4 ^ott^jrorthy 
, effort towar^l facilitating tshe trSnffitioir for 
^ ~childre>» in tlie Toy library Program to th^ » 
Bast Bartf6rd>Pre-K Program. 
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PARENT/CHILD 'fOY-fiENpING LIBRARY 
Trainingr Program' Questionnaire 



Date 




PART A. 

Each paragraph below describes a situation which might 
occur between a mother and child. In each situation 
circle the letter of the "response which you> as the 
toy demonstrator, would encourage, the parent to make., 

1. A mother has just bought a new toy for her son. She 
takes it out of the bag, puts *it on the kitchen table, 
and calls him to come see it: 

e^. "Sit here, Rory, while r show you how this works". 

b. "Here's a new toy, Rory, do you want to play with 

it?" * : \ ^ ^ 

c. "Take this oiatside and play with it, Rory". 
^ d. She say^ nothing - Ju3t shows it to him.^^^^ 

2. Sarah, has be^n playing a "card" game wi1:h her mother. 
At one poiSit, Sarah says she wants to change the geune 
and make up new rules. Her mother says: 

"OK, show me how to play the ftew ^ay?* / ' 
"I^t*s better if you use the rules that go with this 
.gkme". ' ' , ' 

"l\don't think you know how to make up i>ew rules for 
this gaone. " ^ . / 

3. In the game Derek and his mother are playing, Derek must 
put a block into the triangle-shaped hole. He's trying 
to put a cube in the* hole. His mother: 

a. says, "No, Derek, try again!". 

b. says nothing, and waits for him to correct himself. 

c. holds up One of the triangle-shaped blocks next to . 
the hole. 

.4.* Ronnie has^ just asked her mother to play a game with her 
They've been playing for 3 or 4 minutes whisn Ronnie says 
she. doesn't want to play anymore'. Her mother: 

a\ tells her to try and concentrate a little longer. 
b\ says that's OK qtnd puts, the toy away, 
c. asks her why she has giyerl^up *so easily. 



. Carol is. so excited when her jnot her ^brings out the 

• new toy that she reaches up and pulls it from her 

{ mother's hands, tearing the box and the sheet' of ^ 

\ instructions in her eagerness^ I^r iRio^;her ^ys^ 

\ a, "bh Csi^rol, now look what you've done?" 
\ b. "YOU were so eXQiied that you forgot to be 
carefiii with your new toy I" 
c./"I don' know why I ever spend. money on youl* * 
dt' "That's, \/£ine way to behave ' ^ ; 

in order« to play this gaune corr^cftly, the cTiild must 
Ae helped by his rtiother who ac^ as another "player", 
nenneth wants to ^lay with the game alone. . His 
irother: 

a. y Lets him play with the game alone. 

b. \ tells him jthat he needs another player in order to 
I play and he cannot play the geune. - 

c. ttells him not to be so rude and continue playing 
jwith him.^ ; 

d. ttells him he cannot play the game unless he plays * 
t Ithe right way. 

Parker and his mother are playing With a "feely bag" 
toyl. Patrker is supposed to figure out what's in the 
bagjby feeling it from the gut side. Sneakily, he 
peeks into the bag. Hi§ mother; 

a» iays^ ^•No^. tbat's^ not the way to play tlie game". - 

b. moves J^he bAg away so he can't see into >t. 

c. lays /"Next time try it without looHing" ; 
I * ' - ' *^ 

Theltoy Robin and her mother' are playing with has 
different-colored pieces. Robin is supposed to find 
a pipce the ^am<e^ color as the one her mother holds. 

Her mother sayS: 

■ • I . • » / — , — * ^ . 

a. *find one like th^s".. v " , 

b. :"it*s your turn**. " * ^ ^ 
ci "IieFe'^'a red one. .Find another red ofie". 

Mona lis supposed to put some cplored bJLocks in order 
from smallest to largest. Her mother' nptices that .she 
has piit them in the Wrong order*. 

a. "No, Mona, you've got it wroM this time". / 

b. ".Tils block- is smaller thah tiSis one; find a larger 
* * b; ock" . ' ^ ■ ^ 

c. "Y< li're supposed to 'put the smaller blocks first, - 
\tl en'the next larger blocks. Try again". 



What follows Is PART B of the Trd[i^iin$ Program 
Qudstionnaire which was developedjby the 
Educational Resources and iSevelopment Center \ 
to assess parjbicipants reactions to the training. 



PART B;. • 

Circle the number which best describes ydur answer to /' 
each of. the following questions • If you choose ^ you 
^ may eKid coinments after any of the questions. - 

1. In your opinion^ was trie training program .well 

organized? -.^ * 

• -1 -2 ^ 'A . 4 ^ 5 

No^ poorly / . Organized ' • YeS^ Vety well 

organized adequately organissed * 

Comment: ^ * , ^ 



2^ Was. the material pr,esented in an interesting way? 

I ' ' , 2 ^3 4 . 5_ 

Vfo, not very , v PairJy * Yes^ very 

interesting ' interesting , interesting 

Comment: 



3. At what pace were the materials and information 
presented? • 

M 2 3 4 

^ ^ , > . 

Too fast About right Too slow , 

Comment: - , 

^ , fi \ ' ; 



•4. Did you feel free to ask .questions and take an act ive . 
part in the training program? 



Yes , at < Some of / No i not 

any time the time. ^ at all 

Comment: - . . . 



Here the written ma-^erials which were provided in the x 

training program helpful in expanding and clarifying 

the concepts of the course? * * > 



Yes, very . Somewhat v ^ No, not* at 

helpful' helpful, .all heipful 

Comment; - - 



Wer^ the instructions fo^ use and demonst:^atioji of the 

toys clear and understandable? ' > 

1 - '2 -3.4 5 

No, poor Adequate » . f Yes, very 

instructions \ ^ ^ ^Iclear and c. 

* I ' / understandable 

Comment: ^ * i > . 



Using the following scale, rate the extejit to which you 
feel confiderit to demonstrate each toy, ; 



5 



Not at Reasonably { Very 

all Qonfeidjent ^ confident ' > confident 



sound bans 


1 


2 ' 


3 


- 4 


5 


color lotto , 


1 


2 


3 


4 




f eely- bag 


, 1 : 


2 


3 


4. 




stacking squares 


l\ 


2 


3^ 


4 


5 


wooden table bilocks 


i- 


2 '. 


3 

-5 




.5 , 


number puzzle 


1 


, 2 




5 


color blocks 


1 


2 ■ ' 


3 


'4 


■% . 


<bead-0-graph) 












flannel ^oard 




' 2 . 




,\'4 


5 



Comment ; 



How would you describe the length of the training, 
program aS a whole: 



Too long 


About! right' Too short 


Comment : 


■ ■ . • ■ ■ . ■ ■ 






What is 


^ . ' ' ', * ' ' 

,y6ur' overall opinion of the training program? 


i 


2. , " - 3 ■ ^' J^" • 5 , 


Very good 


Fair • / Pocrr 


Comment : 





10. Would you recommend ejliminating' any part>of the .training? 
If yes, which parts? , • ' ' / . . ^ 



11. Wou^d you recommend changing or, adding to the tr^aihin^: 
in* any way? ' . 




O 
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PJIE AND POST-TEST: PARENT/CHILD TOY LENDING LIBRARV 



INTRODUCTION: 

. - "■ 

Say to the child: "t-'M GOING ' TO ASK YOU SOME QUESTIONS. 

I WILli BE WRITING DOWN YOUR ANSWERS; 
NOW LET'-S BEGIN. 

1. • "WHAT IS YOUR NAME^" - 

2. "WHAT DO YOU LIKE TO PLAY?" 



3. Place a red, blue and yellow squa?:^ on the table and keep 
a red, blue and yellow squaj^e for yourself. Hpld up your 

- red square and say to the child: 

"PUT THIS ON Tm ONE THAT IS THE SAME COLOR." ' 

Follow the saroe ptocedure with the blue square and then 
with the yellow square. -.^ 

4. Place the orange, black aijid green squares .on the table. ^ 
^ Say to the child: 

; "GIVE MB THE BLAfcKX)NE," 

Then put the black square »a^ on t]^e tabl#;and^ fallow t he- 
same procedure with tlie grejftn^and orange squar,e^ • 

■ ■ I • \ . ' . ■• 

5. .Place the : brown whitfe, and \purple squares on the -table 

Eointing "to tjie wh,it:e* square* say to tlhe child: 



"WHAT "COLOR IS THI$T , . 



O Follow the. same procedure with the brc^x^. and purple squares • 

6.. Place the four shapes ^ {circle, aquarS, ttiangle, redtangle) 
' oh the table and keep i^ne set of fehapes-foj yourself . , 
Hold up your circle and say* to the child: • 

• "PUT THIS ONE ON tlife- ONE THAT tS THE SAME," 

; Fpllow tlie s^e procedure with the square,: the-^trirangle andl 
the rfb.tangle. : ; ^ ^ 



r 

f ' . 
/ \ / 
. / 
/ I ' 



7^ ^lacq' the four. sha|>es on the table*' Say to the child: 

< •■ H ^ . ' , . • -1 • ■ '' 

^' - . 'GIVE. Me THE CIRCLE.".' . ' ' ' 

'* , ' - /- • 

- , Then put the circle back "on the tafile and follow the 
same ptocfedure with* the other shapes. . . » 

8. Place th6'four sKapes on the table*; Pointing to the * 
^ -circle, say to the i:hild: ' . , . • " y, . 

- ' , "?raAT. SHAPE IS THIS?"? ' • . \ 

Follow tpfe «eune procedure with-e^ch of the other shapes < • 

> 




' Say, to the ahild:.' \> • ' N , , ' \ A 

•'now LET '5 "play A LITTLE GAME. CAN YOU DO THIS? • 
STAND UP*. J% • . * 



r1 _ 

SIT DOWN. ' > 

' .TOUGH YOUR ^EAD .~ ' . 
, . TOUCH YOUR FEET 



1A 



ij) / . J^lace Ithei letters AVCrH,P/S on the table* .Say to thjej / 
child: * ^ . • , ' » ' ' 

. "HERE ARE SOME LETTERS. GIVE ME THE A.". 

Pu% the A*^bacH on ^he table *an<t^ follow, the *s.aine procedure 
>ith each* of the other letters. • 



11. Place 10 |>locks p>n. the table. Say to the child: 

"TAKE TWO BLOCKS." - ' * - 

tiavje the child put ti^e^t^p blocks back on the table 'and 
• say to the child: , . » . " 

"HOW GIVE ME EICHT BLOCKS*" ' 



' • ' • PAGE 3 



121 Ijine the blocks up oil £he table and .feay to the child: ' 

\ i . : ^"NOW COUNT THE BLOCKS .." ' ' r '" 

' <^ " ■ , . . ^ '■' ' ' ' ' 

" (Belp the child by putt.ing his f iager on the first* • • 

block-saying, "ONE, " aijd roovijag his finger, to the 

second block) . 

- • ■ '.•.*-* ■, \-. . . . ~ . 

•/ "... ~ ^ ' ■ \ 

13. place. tWo sqtiares of ^ the same color but of jdifferent size 
on the tables Say to the child: . - * ^ * ' 

"CilVE ME THE SMALL 0N&. " ' ' v 

.Then put the little one back on the table and say tb the 
.child: • " , - ; 

^% » ^ t • ' ' 

"GIVE ME THE. LARGE-' ONE'. " " ^ 

14. Place three squares of the one color, two of whiclj are^the 
. same size and, one which^is a different si?e. Say to the 

child': • 

' - "GIVE ME THE ONES WHICH ARE TEeJsMSE.'' 

— , * ^ ■■ 

15. Hold a piece 6^ paper in the air . Say. to^he child: \\/ 

"PUT YOUR HAND ON .THE PAPER." . - • 

Then say to the child: 

• • . \^ -» 

. "PUT YOUR HAND UNDER tHE PAl^ER." ' - >• ^ 



16. Take, one piece of sandpaper foj* yourself and give the 
child one poece of san<^aper and one .piece of 9m6oth 
paper. Say ^fco ttie child: ^ 



" FEEL MY PAPER, NOW FEEL YOUR PAPERS. WHICH ONE 
OF' YOURS PEELS THE SAME AS MINE?" 



17. Tak6 onQ ^ound can for yomrserf and giyB ttie chi^d twQ# 
^soxind cans, pne of. which makes the saoae sound .as your > 
can/ Shake your can and then say to the child: 



"WHICH ONJ SOUNDS THE SAME AS MINE?^ 



MATERIALS NEEt&D FOR POST-TeST 



SOURCE V, 



IT^S 

y 7 



Toy Lending 
. Library 



Tqy Ijenciing 
Library 



Toy Loaner 



Toy Loaner 



Toy -Lending J^^brary 
or 'Toy Loaner 



ERDC 

Toy Lending Li^jrary 



' u4 ■ 



.^lored Sg^ar^s, 

2 sets-Red, Blue, Yellow 
1 each-Bflack# Wljite, Orange 

• Purple, Gxfe^en, Brown 



^Shapes': ' 
2 pets-S(5uare, Circle # 
^Rectangl^, Triangle , 



Letjter Recognition 
Le tter s-A , C , H , P", S 



Number Qoncepts 
10 blocks-same, size and color 



,^\Relationship Concepts 

\2 !Large Squares and one Small 
lare-same color 




Sensory Cdn^pts 
Sandpaper and , Siqooth Paper 
1 Soundl^Cans, 2^of whi<;h 'make 
the same/ sound (no empty cans) 
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SCORIJJG SHsiT FOR PRi;-7E^ST: PARENT/CHILD TOY LENDING LIBRARY 



I j ,No answer 2. 

t ] First name 

t ] First and last name 

t ] Sentence 



NAME ^ 

I ] No answer 
I ] One word 
t * ] Phrase (s) . 
t I Sentence (s) 



DATE 



I ] Red 
[ ] Blue 
t ] Yellow 



4. [ ] Black 
[ ] Green 
[ ] Orange 



5. [ ] White 
I 1 Brown 
. t 3 Purple 



t >^irole 
[ J Square 
t 1 Triangle 
t ] Rectangle 



[ ] Circle 

[ ] Square 

[ ] Triangle 

I ] Rectangle 



B. 



^] Circle , 
Square ' 
[ ] Triangle 
[ ] Rectangle 



[ ] Stood \;p 
[ ] Sat down 
{ * 1 Tdu<?hed head 
[ ] Touched feet 



10. 



t 1 A 

t J C 

t in 

i ] P 

t ] s 



iiV 

12". 


t ] Took tw6 blqcks 
.[ ]. . Cottnted • to ten 


■ Tpok eight blocks . 




14. 


I 1 Small 
[ ]. same as 

— 4- 


I ] Lar^ir 


m 

\ 


15. 


i 1 on- J . 


I 1 under"^'>^ 




16. 


{ I Felt the sane 
: 
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^iSlTft^ ION RECQRD 




Child • s 



name of Toy (s) 



Date of Visitation. 



1^ How di^.:^e' child- reacjb to the toy? (Check one) 



( )was very 
ex^thusiastic 




s moderately 
enthus^l 



( )va$ not at all 
enthusiastic 



2. Concepts Demonstrated. 



a. 
c. 



Level of Comprehension (Check one box for 
each concept demonstrated) 

a( ) aware- ( ) partial uAder-{ ) complete un- 

ness standing clerstanding 

b( ) aware- ^ ) partial under- { ) complete un- 

ness standing ^ ilerstan4ing 

,c( )aware-( )partial under- (.^>fcomplete un- 



ness 



standing 



derstanditig 



3. To what extent was the mother involved: (Check one) 

> „ ( )was present fox all jof demons trajtoon - 
( )was present for part of demonstration 
( )was present for none of demonstration ^\ 



How would you describe the parent-childt interaction 
(Check one box in group a and one in group b) 



a. ( ) little interaction 
^ ( ) moderate interaction ' 
/ ( ) high degree of interactiqii 



b.%, ( ) positive 
i ) negative 



5. How did 'the child respond "in each of •the followliig areas; 
(Circle one number for each; aresT)^ . . ,^ -r-<^ 



a. SOCXttiLY 



very friendly 
and outgoing 



g^ei^all^ 
^ f rienaiy^ 



not' 
friendly 



PHYSICALLY 



much difficulty 
in handling the 
toy 



generally good 
coordination & 
manual dexterity 



very good 
coordination 
and manual 

dexterity 



C. EMOTIONALLY* 

* * 



showed 
extreme 
emotion 



generally calm 
and relaxed 



showed no 
emotion 



d. INTELLECTUALLY 



grasped 
concepts * 
very, quickly 



grasped concepts 
in satisfactory 
amount of timd 



grasped 
concepts 
very slowly 



(Emotions may include: fear, anger, frustration, exp^i^temeiit , etc . ) 



PU]^IL PROGRESS REPORT ' 



Child's name 



Concept 
Number 



1. 



2^ 



3. 



4. 



5. 



6. 



7. 



# 8. 



9. 



10. 



11. 



■12. 



. 13. 



'14. 



4< 



16. 



f ,^ 

) 0 ' t.'-^ 



StatCTient 
of Concept 



Date ' ' 
Learned 



, To distinguish between colors 



To itfatch colors 



To n^e color^ 



To recognize 4 Wsac shapes 



To distinguish^ between 4 
basic .shapes 



To name' 4 ^ basic shapQS 



To count in sequence 0-10 



To visually recognize' nitaibers 
0-10 , ^ " 



, To undar stand the ^concept of io 



To match numbers with |guantities 
they represj^nt . M • 



to understand concept o'f. \ 
"same As" 



To understand size ^relation- 
ships (Ipng, longer lojigest; . 
shojct/ ^shorter, shortest; tall/ 
^tAller, tallest) , / , 



.Understand sizeTrelatidnsJiips 
^of big/ bigger V biggest; small/ 
small/ smallest. 



r—. — 

To und^irstirid jcohcept of equal 



To distihgxiis^ between tex^ 



identify ^hd dist^>«^ui^ 
l^etwe^n selected sbun^ 
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Cofvcept 



Statement- 



0 




17. 


^ To identify sounds whiph are ; 




18. 


, ,To verbally locate sounds ' 

<i>'i X c±Gi uxonsnxp, uo nxmsexir ^ ^ 




19. 


To understand spoken words ' 
wnxwii xaenuxry xocacxon 


-* . .1 


20.. 


To categorize simple objects ' 
xn or arouna nome 


^ \ 1 , 

■1 


21. 


7 1 ^ H ^ 

To distinguish between 
sexec uea sinexxs ^ 


.11 r 1,-1 L_ 


, 22. 


To understand the concepts, 
or opposxue » 

— - * < — , — 1 , I.J 


* 


23. 


TO develop lef t-to-right 
progress 3-pn- 


' ; / . . ■ 


24. 


To develop orderly sequential-" 
designs . ^ ' 


* 


25. 


' ' ■ -rr 
y Recognize patternS^ and extend " \ 
thpm . . ^ 


7-* 

m 


26. 


- -To solve' specific problems 
through understanding re- 
^^x^jc ion snips or sx&e/ snape 


■j' • . •• • 


27,^--^ 


To recognize letters Ly their ^ 
shape , ' t 




■ 28. 


Relate spoken' word to a physical 
quality - 




•29. 


•Keljsrte spQken words in a. story ; , 
to physica^^ objects ' 


— . 1. . • ' 


30. 


To understand simple directions \, 
related to physical task ^ 

' ■ ' • ' — r— ' : ^ 


* ; • 

r ■ * 
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PARENT .QUESTIONNAIRE , \ . . 



1. ^'How. helpful do you "feel thd^ Toy Lending Library Program 
is in preparing your child for schopl? (Circle the number 
which best describes your answer.) 



1- 2 < . .. 3 / " ' / 4 „ 5 

Very ^ /'^ ; ^ Somewhat Not at all 

helpful' ^ Ijelpful ^ helpful 



2. Since the Toy Lending Library Program has -begun, do you. 
feel your relationship to your child .has {ch6qk one • 
answer. ) _ ' \ / . ''H' , 

[ changed for the better? ' ^ 

[ J changed for the worse? 
[ ] stayed about the same? 

3. Do you think this progralm should be continued next year? 
(Check one answer •) , , • ^ , ^ 

/ [ ] Yes ' : • . • I ] No • 

4. Would you rfecommeind this project -to other parents?* 
(Check one . answer*. ) " ^ . • / 

4 ]' Yes - ^ ..^ ^ ' I ] No , r . . : 



5. What, if any > changes would yqu recommend be made in the 



program? . 


•l - 












' " r- 






• 


< 




• 




" ■ [ — 
Additionajl 


Comments : . 


























* 








* • 
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PUPIL REFERRAL RECORD 



Child'« name: 



•^Description of problem: 



v^j^^^^et/was the problem noticed? 
HdW'was the probleift noticed? 



Date 'Of Referral: 











y 


X 








1 if 






• 








*■ 






t * < 






/ 


















— 










' J ^H— 











^, Agency -to which child was referred: 



• A 



4 



